Citizenship through history at key stage 3

About this leaflet


This leaflet provides a starting point for schools to discuss the links between citizenship and history. 

Schools need to decide which opportunities to develop as explicit citizenship provision. This leaflet maps the areas where the two programmes of study are compatible. It also suggests some opportunities in the form of enquiry questions for teaching citizenship through history, referring where appropriate to relevant units in the history scheme of work. Unit 11 ‘Why is it so difficult to keep peace in the world today?’ and unit 12 ‘Why did women and some men have to struggle for the vote in Britain? What is the point of voting today?’ in the citizenship scheme of work illustrate this. The Teacher’s guide for history (pages 16–17) in the history scheme of work outlines the contribution that history can make to citizenship and there is a summary of citizenship links in the history units (pages 37–38).

Promoting citizenship through history

History has a significant role to play in citizenship education, for example:

•
pupils learn how the past influences the present, what past societies were like, how these societies organised their politics, and what beliefs and cultures influenced people’s actions;

•
pupils see the diversity of human experience, and understand more about themselves as individuals and members of society;

•
what pupils learn can influence their decisions about personal choices, attitudes and values;

•
pupils develop skills that are prized in adult life, such as evaluating evidence and arguing for a point of view.

 

	Citizenship programme 
of study
	History programme of study
	Examples of opportunities for citizenship through history 
[and relevant units in the history scheme of work]

	1 Knowledge and understanding about becoming informed citizens

	a
The legal and human rights and responsibilities underpinning society, basic aspects of the criminal justice system, and how both relate to young people
	8
Britain 1066–1500 [eg law and order; structure of medieval society; guilds and charters]

10
Britain 1750–1900 [eg the abolition of slavery; the extension of the franchise; the development of legislation to improve working and living conditions]

11
A European study before 1914 [eg the Roman Empire; the French Revolution]

13
A world study after 1900 [eg the changing role and status of women; the Holocaust]
	Did the law treat everyone justly in medieval times? Is the law in the twentieth century any different?
Why did Nazi Germany pass laws that took away the rights of some of its people? 
[Unit 2 How did medieval monarchs keep control?, Unit 3 How hard was life for medieval people in town and country?, Unit 10 France 1789–94: why was there a revolution?, Unit 14 The British Empire: how was it that, by 1900, Britain controlled nearly a quarter of the world?, Unit 15 Black peoples of America: from slavery to equality?, Unit 16 The franchise: why did it take so much longer for British women to get the vote?, Unit 17 Divided Ireland: why has it been so hard to achieve peace in Ireland?, Unit 19 How and why did the Holocaust happen?]

	b
The diversity of national, regional, religious and ethnic identities in the United Kingdom and the need for mutual respect and understanding
	8
Britain 1066–1500 [eg the Norman Conquest; the Crusades; the Jews in medieval society; relations with Scotland and Wales]

9
Britain 1500–1750 [eg the Reformation; relations with Ireland, Scotland and Wales; trade and exploration; industrialisation; changes in agriculture]

10
Britain 1750–1900 [eg expansion of trade and colonisation; the abolition of slavery and the slave trade in the British Empire]

12
A world study before 1900 [eg Islamic civilisations; black peoples of the Americas]

13
A world study after 1900 [eg the partition of Ireland and its impact; the break up of the overseas empires of European countries; the development of the European Union; the impact on the lives of people in different parts of the world of changes in the arts, communications, science and technology]
	Why is Edward I remembered in different ways in England, Ireland, Scotland and Wales?
How successfully has Britain evolved into a multiracial society? 
[Unit 2 How did medieval monarchs keep control?, Unit 5 Elizabeth I: how successfully did she tackle the problems of her reign?, Unit 6 What were the achievements of the Islamic states 600–1600?, Unit 8 The civil wars: was England ‘turned upside down’ in the seventeenth-century?, Unit 13 Mughal India and the coming of the British, 1526–1857: how did the Mughal Empire rise and fall?, Unit 14 The British Empire: how was it that, by 1900, Britain controlled nearly a quarter of the world?, Unit 15 Black peoples of America: from slavery to equality?, Unit 17 Divided Ireland: why has it been so hard to achieve peace in Ireland?, Unit 18 Hot war, cold war: why did the major twentieth-century conflicts affect so many people?] 

	c
Central and local government, the public services they offer and how they are financed, and the opportunities to contribute
	8
Britain 1066–1500 [eg the structure of medieval society; the influence of communities of monks and nuns; towns, guilds and charters]

9
Britain 1500–1750 [eg Elizabethan poor laws; law and order; Charles I and the Civil Wars]

10
Britain 1750–1900 [eg industrialisation in the local area; the development of legislation to improve working and living conditions]

13
A world study after 1900 [eg the Welfare State]
	Can any lessons be learnt from the Elizabethan poor laws in dealing with poverty today?
Has the National Health Service lived up to the expectations of its founders? 
[Unit 2 How did medieval monarchs keep control?, Unit 3 How hard was life for medieval people in town and country?, Unit 5 Elizabeth I: how successfully did she tackle the problems of her reign?, Unit 8 The civil wars: was England ‘turned upside down’ in the seventeenth-century?, Unit 11 Industrial changes: action and reaction, Unit 12 Snapshot 1900: what was British middle-class life like?, Unit 20 Twentieth-century medicine: how has it changed the lives of people?]

	d
The key characteristics of parliamentary and other forms of government
	8
Britain 1066–1500 [eg the development of the monarchy; the Magna Carta]

9
Britain 1500–1750 [eg Charles I and the Civil Wars; Oliver Cromwell; Charles II and the Restoration; the Glorious Revolution]

13
A world study after 1900 [eg the extension of the franchise in Britain; the Russian Revolution; National Socialism in Germany; the Cold War; the rise of modern China; the fall of the Berlin Wall]


	Was there really that much difference between Charles I and Cromwell in their approaches to ruling the country?
How and why was life different for teenagers living in Britain and China in the second half of the twentieth century? 
[Unit 2 How did medieval monarchs keep control?, Unit 5 Elizabeth I: how successfully did she tackle the problems of her reign?, Unit 6 What were the achievements of the Islamic states 600–1600?, Unit 8 The civil wars: was England ‘turned upside down’ in the seventeenth-century?, Unit 9 From Glorious Revolution to the ’45: how united was the kingdom?, Unit 10 France 1789–94: why was there a revolution?, Unit 13 Mughal India and the coming of the British, 1526–1857: how did the Mughal Empire rise and fall?, Unit 16 The franchise: why did it take so much longer for British women to get the vote?, Unit 18 Hot war, cold war: why did the major twentieth-century conflicts affect so many people?]

	e
The electoral system and the importance of voting
	10
Britain 1750–1900 [eg Chartism; the extension of the franchise; the development of political parties]

13
A world study after 1900 [eg the changing role and status of women; the extension of the franchise; the development of the European Union]
	Why did women and many men struggle for the vote in Britain? What is the point of voting today?

Does it really matter who makes decisions that affect our lives – the British Parliament or the European Union?

[Unit 15 Black peoples of America: from slavery to equality?, Unit 16 The franchise: why did it take so much longer for British women to get the vote?, Unit 18 Hot war, cold war: why did the major twentieth-century conflicts affect so many people?]

	f
The work of community-based, national and international voluntary groups
	8
Britain 1066–1500 [eg the influence of communities of monks and nuns; towns, guilds and charters]

10
Britain 1750–1900 [eg industrialisation in the local area through links with local archivists, local historians and heritage groups]

13
A world study after 1900 [eg the extension of the franchise in Britain and the work of reformers; the break up of the overseas empires of European countries; the impact on the lives of people in different parts of the world of changes in communications, science and technology]
	Why do people feel so strongly about looking after their local heritage?
Is the World Health Organisation’s ‘Right to Health’ attainable without the support of voluntary agencies such as the Red Cross and the Red Crescent?
[Unit 4 How did the medieval church affect people’s lives?, Unit 11 Industrial changes: action and reaction, Unit 18 Hot war, cold war: why did the major twentieth-century conflicts affect so many people?, Unit 20 Twentieth-century medicine: how has it changed the lives of people?]

	g
The importance of resolving conflict fairly
	9
Britain 1500–1750 [eg relations with other European countries in the sixteenth century; Charles I and the Civil Wars; Oliver Cromwell and the Commonwealth including relations with Scotland and Ireland; the impact of the Treaty of Union and the Jacobite rebellions]

11
A European study before 1914 [eg Spain under Philip II; the Crusades against Islam; the French Revolution]

13
A world study after 1900 [eg the two World Wars; the Holocaust; the Cold War; the origins and role of the United Nations; the development of the Commonwealth; the development of the European Union]
	Why has it been so hard to achieve peace in Ireland?
To what extent did subsequent twentieth-century conflicts have their origins in the Treaty of Versailles?
[Unit 5 Elizabeth I: how successfully did she tackle the problems of her reign?, Unit 8 The civil wars: was England ‘turned upside down’ in the seventeenth-century?, Unit 9 From Glorious Revolution to the ’45: how united was the kingdom?, Unit 10 France 1789–94: why was there a revolution?, Unit 14 The British Empire: how was it that, by 1900, Britain controlled nearly a quarter of the world?, Unit 15 Black peoples of America: from slavery to equality?, Unit 17 Divided Ireland: why has it been so hard to achieve peace in Ireland?, Unit 18 Hot war, cold war: why did the major twentieth-century conflicts affect so many people?] 

	h
The significance of the media in society
	8
Britain 1066–1500 [eg religious and secular art; the impact of the written and printed word including monastic writings]

9
Britain 1500–1750 [eg religious persecution; developments in the arts]

13
A world study after 1900 [eg the impact on the lives of people in different parts of the world of changes in the arts, communications, science and technology; the rise of National Socialism in Germany]
	Why do powerful people take great care about the way they are shown in pictures?

How and why did the British government use propaganda in the Second World War?

[Unit 4 How did the medieval church affect people’s lives?, Unit 5 Elizabeth I: how successfully did she tackle the problems of her reign?, Unit 7 Images of an age: what can we learn from portraits 1500–1750?, Unit 17 Divided Ireland: why has it been so hard to achieve peace in Ireland?, Unit 18 Hot war, cold war: why did the major twentieth-century conflicts affect so many people?, Unit 19 How and why did the Holocaust happen?, Unit 20 Twentieth-century medicine: how has it changed the lives of people?] 

	i
The world as a global community, and the political, economic, environmental and social implications of this, and the role of the European Union, the Commonwealth and the United Nations
	10
Britain 1750–1900 [eg the development of Empire and colonial rule; industrialisation; the role of scientists and inventors; the abolition of slavery and the slave trade in the British Empire]

11
A European study before 1914 [any]

12
A world study before 1900 [any]

13
A world study after 1900 [eg the two World Wars; the origins and role of the United Nations; the development of the Commonwealth; the development of the European Union; the impact on the lives of people in different parts of the world of changes in the arts, communication, science and technology]
	Who were most important in the British Empire – the merchants or the missionaries?
Why is it so difficult to keep peace in the world today?
[Unit 6 What were the achievements of the Islamic states 600–1600?, Unit 13 Mughal India and the coming of the British, 1526–1857: how did the Mughal Empire rise and fall?, Unit 14 The British Empire: how was it that, by 1900, Britain controlled nearly a quarter of the world?, Unit 15 Black peoples of America: from slavery to equality?, Unit 18 Hot war, cold war: why did the major twentieth-century conflicts affect so many people?, Unit 20 Twentieth-century medicine: how has it changed the lives of people?] 

	2 Developing skills of enquiry and communication 

	a
Think about topical political, spiritual, moral, social and cultural issues, problems and events by analysing information and its sources, including ICT-based sources
	
	There are opportunities throughout the key stage 3 history programme of study for pupils to think about topical political, spiritual, moral, social and cultural issues, problems and events in the light of their historical context. Pupils develop the skills of analysis and evaluation of a wide range of sources and information that can be applied to topical issues.


Thinking about topical political issues as part of an investigation on current affairs 
[Unit 1 Introductory unit: what’s it all about? What has history got to do with me?]

Using recent interpretations of Irish history to consider topical political and cultural issues 
[Unit 17 Divided Ireland: why has it been so hard to achieve peace in Ireland? Why is the past so important to some people in Ireland?]

Analysing and evaluating information from a range of sources to reach and support conclusions about the position of women in the Middle Ages. Through a study of topical social and cultural issues, comparing this with the position of women in contemporary society 
[Unit 2 How did medieval monarchs keep control? Controlling the succession: could women rule in the Middle Ages?]

Using a range of sources to find out how the French Revolution dealt with human rights and contrasting this with contemporary human rights 
[Unit 10 France 1789–94: why was there a revolution? Did all the revolutionaries want the same things?]

	b
Justify orally and in writing a personal opinion about such issues, problems or events


c
Contribute to group and exploratory class discussions, and take part in debates
	
	There are opportunities throughout the key stage 3 history programme of study for pupils to justify, orally and in writing, personal opinions about aspects of the past. This may take the form of structural narratives, substantiated explanations and the use of ICT.


Contributing to a class discussion and trying to arrive at a consensus on the effectiveness of the solutions found to problems that beset Elizabeth’s reign 
[Unit 5 Elizabeth I: how successfully did she tackle the problems of her reign? Did Elizabeth successfully solve the problems that beset her during her reign?]
Presenting a reasoned case for the importance of an individual in history in a précis of no more than 100 words 
[Unit 7 Images of an age: what can we learn from portraits 1500–1750? Why was this person important in the eighteenth century?]

Taking part in a debate to evaluate the contemporary and subsequent significance of a range of scientific discoveries studied during the unit 
[Unit 21 From Aristotle to the atom: scientific discoveries that changed the world? Which scientific discoveries have changed the world the most?]

	3 Developing skills of participation and responsible action

	a
Use their imagination to consider other people’s experiences and be able to think about, express and explain views that are not their own
	
	There are opportunities throughout the key stage 3 history programme of study for pupils to use their historical knowledge and understanding to consider other people’s experiences and be able to think about, express and explain views that are not their own. 


Considering other people’s viewpoints and being given the chance to express and explain views that are not their own when examining different interpretations of Salah al-Din 
[Unit 6 What were the achievements of the Islamic states 600–1600? Why do people disagree about Salah al-Din?]

Considering different accounts of the Peasants’ Revolt before producing a narrative that is biased in favour of the rebels 
[Unit 3 How hard was life for medieval people in town and country? Why was there a Peasants’ Revolt in 1381?]

Using their findings on civil rights in the USA to think about, express and explain views that are not necessarily their own 
[Unit 15 Black peoples of America: from slavery to equality? Did the Civil Rights movement bring freedom for black people?]

	b
Negotiate, decide and take part responsibly in both school and community-based activities

c
Reflect on the process of participating
	
	There is scope in the key stage 3 history programme of study for pupils to show independence in initiating, planning, carrying out and reviewing historical investigations.


Planning and carrying out in groups a fieldwork activity aimed at gathering evidence of growing civic pride in the local area during the second half of the nineteenth century. Sharing their findings with the rest of the class and reflecting on the processes involved in carrying out the investigation
[Unit 12 Snapshot 1900: what was British middle-class life like? What evidence still exists in the local area of Victorian civic pride?]
Planning and creating in groups a website to provide an interactive guide for visitors interested in aspects of eighteenth- and nineteenth-century history of the locality. Reviewing their work in the light of comments from users of the site 
[Unit 11 Industrial changes: action and reaction. What industrial changes happened in the locality around the school?]
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